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through road safety education
Effective road safety education helps students contribute to everyone’s safety over the long term. 
A safe system includes safe roads, safe speeds, safe vehicles and safe road use.

Students who individually and collectively participate in a safe system act responsibly, articulate 
high expectations and ask questions about how the system meets everyone’s needs.  

The NZ Transport Agency (NZTA) promotes a whole school approach that includes school 
community partnerships, the school ethos and organisation, and the school curriculum. Children, 
family and whānau, teachers and other agencies are all involved. 
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If you have further queries, call our contact centre on 0800 699 000 or 
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The scope of road safety education
Effective road safety education is founded on a pedagogy that makes student learning interesting, 
relevant, authentic and enjoyable. It promotes deep learning, and influences lifelong choices and 
behaviours. Students are given sufficient opportunities to learn, both within and around the 
curriculum.

The goals of road safety education are to: 
•	 assist young people to acquire the 

competencies to be responsible, safer 
citizens 

•	 help young people take steps to improve 
road safety in their community, and to 
demand and expect safety improvements 
at a system level.

These goals aim for young people to take an active role in changing the mental model that New 
Zealanders have of road crashes, away from thinking about crashes as reducible but not preventable. 
Instead, all crashes are seen as having causes to be eliminated in future.

This Road Map informs early childhood services and schools with students in 
years 1–8, and their communities, about road safety education resources 
relevant for a young person’s development.

Schools can use these resources to strengthen whole-school procedures, 
integrate road safety into curriculum learning areas and work with 
community partners to create safe practices and environments.

‘The mental model we need will lead 

us all to being ready, willing and able 

to take an active role in helping 

achieve a safe system of road use.’

MARY CHAMBERLAIN AND PAM HOOK

The curriculum and beyond
The case studies in this publication give examples 
of how road safety is used by teachers as a context 
across the curriculum to meet diverse student 
needs. Learning experiences range from concise 
teachable moments to longer units with rich, 
challenging learning intentions. Students can 
approach the road safety context in most learning 
areas.

When road safety education is highly effective, the 
school community finds ways to influence factors 
that affect what and how students learn about 
making safer journeys. Sometimes, students play a 
direct role in improving how things are done.

These factors include: 
•	 family and whānau behaviour
•	 school rules and the school environment
•	 how students get to and from school 
•	 community attitudes towards 

vehicles and roads
•	 road rules
•	 road engineering 
•	 vehicle safety features.
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Research findings on the effectiveness 
of approaches to road safety education
Findings from New Zealand and overseas show that approaches to road 
safety education are not equally effective. Careful selection and 
evaluation of activities improves the odds that learning is deeply 
embedded and leads to lasting changes in skills, behaviour and attitudes. 

MORE EFFECTIVE LESS EFFECTIVE DETRIMENTAL

Approaches based on best evidence 
about effective teaching and learning

One-off approaches that are not linked 
to students’ ongoing teaching and 
learning programmes 

Programmes that promote early 
licensure

Approaches where content is explicit, 
appropriate and challenging 

Activities that lack clear goals Traditional training programmes  
that focus on vehicle emergency 
handling skills

A clear focus on individual student 
learning needs

Teaching that is not evaluated for 
impact on student learning 

Use of scare tactics or confrontation 
without providing a parallel  
positive experience

Targeting causal factors of risky 
behaviour

One-size-fits-all approaches

Approaches that are evaluated

This table draws on the following research:

Alton-Lee, A (2003) Quality Teaching for Diverse Students in Schooling: Best Evidence Synthesis 
Iteration, Ministry of Education, Wellington.

European Commission, Directorate General for Transport and Energy (2005) Rose 25: 
Inventory and Compiling of a European Good Practice Guide on Road Safety Education Targeted  
at Young People. Retrieved on 17 April 2012 from http://ec.europa.eu/transport/rose25/
documents/deliverables/booklet.pdf 

National Road Safety Committee (2008) Safer Young Drivers: A Guide to Best Practice 
Education. Retrieved from www.nzta.govt.nz/resources/safer-young-drivers/index.html

SUPREME (nd) Summary and Publication of Best Practices in Road Safety in EU Member States 
project. Retrieved on 15 April 2012 from http://ec.europa.eu/transport/road_safety/pdf/
projects/supreme.pdf

‘When young people think critically about how safe road use intersects with both their lives and society as a whole, they are considering what it is to be an engaged citizen in a changing world.’
ANDREA MILLIGAN, EDUCATION LECTURER, 
VICTORIA UNIVERSITY OF WELLINGTON

Extending the learning
Road safety education includes students describing, practising and reviewing safety procedures they 
undertake. They may creatively communicate this knowledge to others.

It is possible to take learning further by helping young 
people to critically explore what it means to be a citizen 
and how they could contribute to the development and 
well-being of society. They could consider different 
perspectives about rights, roles and responsibilities in 
relation to road safety, identify road safety issues and 
formulate solutions, or question how decision-makers 
meet the needs of everyone to go about their lives 
safely.

Planning for these outcomes will lead to students 
exploring values and using key competencies such as 
thinking and participating and contributing.

•	 How will students use thinking skills to make good decisions and shape future 
actions?

•	 What would help students ask questions about road safety issues in their lives? 
How can they challenge assumptions held by our school community about 
problems and solutions?

•	 Do students have a sense of belonging to their community and society? Are there 
authentic ways for them to participate in improving road safety in their patch?

•	 What values are implicit in how our school or society addresses road safety?

•	 Do our students critically analyse these values and actions based on them?
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What research on how young people 
learn means for road safety educators
Research into how people learn has improved what we know about 
effective teaching. These findings can guide educators when 
integrating road safety into curriculum delivery.

RESEARCh FINDINgS ON LEARNINg IMpLICATIONS FOR ROAD SAFETy EDuCATORS

Clear outcomes

Focus on high-quality outcomes for  
all students.

Set and expect high standards for all students.

Share learning intentions and success criteria 
with students, so they do not expend effort 
on the wrong things and get disheartened.

Focus on what you want students to know and do after your teaching. 
Ensure activities are neither too challenging (produces anxiety) nor too 
easy (leads to boredom).

Make relevance transparent to students 
(often it’s not that students can’t learn,  
it’s that they don’t want to, or can’t see  
the point).

Share with students what you want them to learn and why it’s important.

Make your approach broad enough to provide a relevant or engaging 
hook for every student.

Quality teaching

Build on what each student knows  
and can do.

Check what each student knows and can do before you begin.  
Don’t assume students know or don’t know Road Safety Education content. 

Provide multiple, effective opportunities  
to learn a new concept or skill. 

If external providers or experts are used, plan with them to meet student 
learning needs.

Provide opportunities for students to think 
about their mental model of safe road use.

Build learning-focused relationships with students and provide different 
approaches and opportunities to learn. 

Provide opportunities for students to use 
what they learn in real-life situations.

Design units that are long enough for learners to: take in ideas; link these 
ideas; look at these ideas in a new way; and do something with them in 
real life.

Ask students to collaborate to solve a real-world task, so they apply 
what they learn to make a difference for themselves and others.

RESEARCh FINDINgS ON LEARNINg IMpLICATIONS FOR ROAD SAFETy EDuCATORS

home and community support 

Create effective links among school,  
home and the wider community.

Gather together parents, students and school communities to consider 
road safety behaviour and possible actions.

Provide homework that encourages dialogue with parents/caregivers.

Timely, useful feedback

Support students to evaluate their  
own learning.

Help students answer: How am I going? What’s my next step?

Give timely, formative, goal-oriented  
feedback to students.

Provide students with specific, responsive feedback on their learning 
while they are learning, not just at the end.

This table draws on the following research:

Alton-Lee, A (2003) Quality Teaching for Diverse Students in Schooling: Best Evidence 
Synthesis Iteration, Ministry of Education, Wellington.

Hattie, J (2012) Visible Learning for Teachers: Maximizing Impact on Learning, Routledge  
2 Park Square, Milton Park, Abingdon, Oxon OX14 4RN.

National Road Safety Committee (2008) Safer Young Drivers: A Guide to Best Practice 
Education. Retrieved from www.nzta.govt.nz/resources/safer-young-drivers/index.html
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Walkers stay alert
Following safety practices
Four-year-old children at Papamoa Kindergarten get plenty  
of experience at walking safely through their neighbourhood.

There’s a park a few streets over where they collect nature 
samples so teachers take groups of children there on walks. 
They pass through a neighbouring school, along reserve 
pathways and down a couple of streets. The route minimises 
risks, with just one street to cross.

During these walks, teachers follow simple, clear procedures to 
keep everyone together and safe. There will be one adult in front 
and another at the rear. Everyone is told to link hands, and the 
children are reminded to stop, look and listen before the group 
crosses a road together.

Teachers also remind children to watch out for vehicles coming 
out of ‘sneaky driveways’. 

During these walks, the children enjoy an environment where 
they are kept safe from harm, which is one of the goals for  
well-being in the early childhood curriculum, Te Whāriki.  
Their experience is a specific instance of learning outcomes, such 
as increasing knowledge of how to keep safe, and having a sense 
of responsibility for their own well-being and that of others. 

Papamoa also encourages parents to walk their children to 
kindergarten, with support from the council’s Caterpillar Feet 
travel plan programme, and staff ensure there are parent helpers 
on longer walks to the beach.

‘When we go for a walk,  
we cross just one road but 
we cross lots of driveways 
so we will talk about looking 
and listening even when 
you’re just on the footpath, 
and that you shouldn’t run 
or push past others.’
DONYA FECI 
TEACHER

Early childhood
Children at this age:
•	 rely on their parents and caregivers to make 

safe decisions for them in all environments 
•	 must be supervised at all times 
•	 begin to learn road and rail safety skills  

by watching and copying adults.

Parents, whānau and caregivers will:
•	 model safe behaviour on and around roads, 

driveways and railways
•	 supervise children on and near roads
•	 hold a child’s hand when walking near  

roads and railways 
•	 ensure children always wear an approved  

and properly fitted child car restraint before 
starting a car

•	 explain why wearing a child car restraint 
makes them safer

•	 explain how to cross the road and railway
•	 check before reversing a car to avoid  

driveway injuries 
•	 establish safe play areas away from roads  

and railways, and provide adult supervision.

The primary learning process involves children:
•	 avoiding unsafe road and rail environments 
•	 following explicit safety practices around roads and railways
•	 responding (under adult supervision) to instructions regarding safe and unsafe 

behaviours on and near roads and railways
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Writing and reflecting
Describing road safety procedures
Kawaha Point School students used writing and art to express 
ideas about road safety in their own words and images.

Teacher Katie Peden says she timed the lessons to reinforce what 
children learned during a road safety presentation made to the 
whole school. Her class consists of year 1–2 students.

She says it can be a challenge for this age group to remember many 
new pieces of information, so repeat encounters with concepts are 
important. The writing exercise gave each student the chance to 
describe and reflect on what they knew about road safety procedures.

The school uses a model of learning called SOLO taxonomy to 
support formative assessment. Children use rubrics based on 
SOLO from a young age to assess their progress. 

For this exercise, Katie shared a writing rubric with the class both 
orally and as a poster. Each student had a smaller copy to keep on 
their desk. The rubric described increasingly higher levels of writing 
to aim for, such as describing two road safety rules, describing 
three and explaining why they are important, or doing all that and 
reflecting on their own road safety behaviour.

Katie found that students recalled different safety procedures,  
such as wearing cycle helmets or never running across the road. 

An art lesson followed, in which they used a digital paint 
programme to create illustrations. The finished works were 
displayed in the classroom, prompting other teachers to run the 
activity with their classes.

‘I wanted to make sure they 
had picked up on what the 
lessons were. The writing 
made a difference.’
KATIE PEDEN 
TEACHER

Students in years 0–4
Children at this age begin to understand safe 
behaviours around road and rail environments  
but they are:
•	 still developing their peripheral vision, hearing 

and judgement for both the speed and the 
distance of oncoming vehicles and trains

•	 small in stature and not easily seen by drivers
•	 unpredictable and easily distracted and may 

impulsively cross the road or railway without 
looking or listening for vehicles or trains.

Parents, whānau, caregivers and teachers will:
•	 talk about and model safe behaviours on and 

near roads and railways
•	 always supervise children on and near roads
•	 reduce their driving speed to 20km/h when 

passing a stationary school bus and to 
40km/h when near a school 

•	 show children how to cross the road and 
railway and continue to supervise them

•	 check children are always wearing an 
approved and properly fitted child car 
restraint before starting a car 

•	 encourage children to identify safety hazards 
as pedestrians, passengers and cyclists

•	 ensure children take their backpack off on  
the school bus

•	 ensure children wear helmets when  
cycling and only use footpaths.

The primary learning process involves children:
•	 experiencing safe road and rail environments and both describing and practising 

explicit safety procedures
•	 reviewing how they contribute to their own safety around roads and railways
•	 sorting and using data to describe safe and unsafe behaviours around roads and 

railways
•	 using effective communication techniques to inform others of safety practices around 

their road and rail environment
•	 exploring decision-making strategies to use when travelling to and from school.
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‘There’s deeper learning – 
they are predicting. 
Takurangi writes “in the 
future I want to see when you 
get tickets to the big event, 
they come with bright jackets 
so you can be seen by 
people”.’
NAMRATA GHADIYAR 
TEACHER

Safely off to the big event
Integration across learning areas
Year 2–3 students at Onehunga Primary School made and painted 
a 3D cardboard map of the route they walked to the beach. 
Miniature traffic signals marked where they practised pedestrian 
safety under the watchful eye of a police officer invited along.

The mapping exercise supported maths achievement objectives on 
position and orientation, as well as an art focus on sculpture.

Onehunga teachers drew on the NZTA’s The Big Event curriculum 
resource to create this and other learning experiences in which 
students explain how smart choices can result in safe travel. The 
result was active learning about how they can choose to think and 
act as road users.

Walking to the school's annual beach clean-up provided an occasion for teachers to wrap additional 
around learning in health and English. 

Teacher Namrata Ghadiyar asked her year 3–4 class to brainstorm safe walking practices. On the 
clean-up day, they put these into action at intersections and driveways. This gave reluctant writers 
experiences to draw on before putting pen to paper. With the experience fresh in mind, the class later 
wrote explanations about staying safe. 

Teachers provided clear learning intentions packed with verbs like evaluate, reflect, analyse and explain. 
For example, when students created technology prototypes for safe travel, they refined concepts, 
explained their design in writing and pictures, and later evaluated the effectiveness of their project. 
Results included a reflective umbrella and a jersey fitted with glow sticks.

Class excels with animated story
Using effective communication techniques
Year 4 and 5 students in Freeville School created 
an animated video about a colourful character 
learning to stay safe when cycling.

The students made a storyboard that outlined the 
scenes for The Doughnut Monster’s new bicycle. 
They entered this in the NZTA’s 2012 Primary 
Years Competition and produced the final video 
during a winners’ workshop. 

The whole class made the hand-drawn props, 
characters and backdrops for the animated 
version of the story, while a team of six 
completed filming and editing.

In the tale, the young Monster is given a new 
bicycle for his birthday and gets advice on which 
bicycle and helmet are right for him. 

It’s an important message for younger children 
learning to ride, so the class sought feedback 
from younger peers, says teacher Elizabeth 
Kazmierczak.

‘At the start of the process there were two 
different drawings of the Doughnut Monster. The 
children decided to take their sketches to some 
junior classes to see what Doughnut Monster 
they liked the most. Once characters were 
finalised, it was all go in the class.’

She helped the students plan work to meet 
deadlines. For example, two students went 
through the storyboard and listed all the graphics 
needed for the movie.

The class knew from prior experience that 
assigning roles was an efficient way to get things 
done.

Educators who ran the workshop say the children 
created a well-crafted storyline with great 
attention to detail. The project emphasised the 
power of a good story to get an important 
message across, and gave the students a chance 
to use their creative thinking and enthusiasm.
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Everyone learns how to stop
Road safety for students with special needs
Students at Blomfield Special School in Whangarei learned about 
safe stopping on cycles through a practical experience that 
included making a video and singing songs.

The school was a runner-up in the NZTA’s Primary Years 
competition in 2012 and, as part of the prize, students spent time 
with visiting educators to make a video about staying safe on their 
cycles. Blomfield School serves students with intellectual 
disabilities and related physical challenges.

The school invited school community officer Senior Constable 
Marnie Worth to assist during the video production. She adapted 
her educational programmes to focus on their most important 
needs, such as knowing how and when to stop on a cycle.

Teacher Vee Allmark says students gained a lot from the 
experience.

‘They were very aware that they were to show the skills they have 
been learning, knowing how to slow down for corners, stop at the 
stop signs and pedestrian crossing and remember to use hand 
signals.’

Making a video and singing songs about staying safe gave the 
students multiple, enjoyable ways to learn. They increased their 
awareness of cars, driveways and crossings, while the experience 
gave them a vivid context for curriculum learning.

‘It has benefitted our 
students’ literacy, as they 
are more aware now of the 
words on the road, and the 
road signs. We have a 
worksheet now, so the 
students can record the road 
signs they see when on their 
van trips.’
VEE ALLMARK 
TEACHER

Students in years 5–8
Children at this age understand why it is 
important to make safer decisions around  
road and rail environments but are:
•	 still developing their peripheral vision and 

hearing (up to age 10)
•	 still developing their judgement of the speed 

and distance of oncoming traffic and trains
•	 small in stature and not easily seen by drivers
•	 unpredictable and easily distracted and may 

impulsively cross the road and railway without 
taking enough time to check for traffic.

The child and their parents, whānau, caregivers 
and teachers will:
•	 discuss and practise where and how to cross 

the road and railway safely 
•	 discuss and practise where and how to walk 

near roads and railways
•	 discuss and explain some road rules 
•	 find areas to play away from roads and railways
•	 discuss safe behaviours after identifying a 

hazard while being a pedestrian or passenger
•	 check the child is wearing a helmet when 

cycling on roads and footpaths 
•	 reduce driving speeds to 20km/h when 

passing a stationary school bus and to 40km/h 
when near a school

•	 learn how to use public and community 
transport 

•	 ensure children take their backpack off on the 
school bus.

The primary learning 
process involves children:
•	 experiencing safe road, cycle and rail 

environments and both describing and 
demonstrating explicit safety practices

•	 reviewing how they personally contribute 
towards the safety of themselves and 
others around road, cycle and rail 
environments

•	 investigating, classifying and using data 
to describe safe road, cycle and rail 
behaviours and environments

•	 selecting and using effective 
communication techniques and tools to 
inform others of safe road, cycle and rail 
behaviours and environments

•	 sharing strategies that contribute to a 
safe and supportive environment for 
themselves and others in their school 
community.
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Making a real change
Students take steps to improve community safety
Senior students at Khandallah School in Wellington carried out 
inquiry learning that led to a pedestrian subway in their 
neighbourhood being upgraded.

Students wanted to reduce congestion on nearby streets by 
encouraging more peers to walk to school. They decided to do an 
inquiry by gathering data, getting expert help and deciding how to 
create change. 

Students worked with teachers, and staff from the Wellington City 
Council. During a mapping exercise, they realised a subway could 
be a walking route but it was dirty and felt unsafe. They adapted a 
theory that making places fun can lead to change, did a SWOT 
analysis (strengths, weaknesses, opportunities, threats) and made 
a Prezi presentation on how to upgrade it. They then spoke to city 
councillors, who backed their proposals.

‘We worked with some local artists on a mural about different ways 
of getting to school, such as on an elephant, air balloon or 
rickshaw,’ wrote some of the students. ‘The subway now has lights 
and looks amazing. The great thing is that students use it to get to 
school.’

Deputy principal Rebecca Brown says the students contributed to 
the wider school community in a meaningful way and built 
partnerships with adults that could have taken the school years to 
make otherwise.

‘We will always remember 
doing the subway project 
and making a change for the 
Khandallah community.’
MATTHEW, SARAH AND SHYA 
STUDENTS

Behind the headlines
Investigating road safety in society
Northcross Intermediate School 
year 7 students used news 
coverage of the Rugby World 
Cup to identify and explain risks 
to road users attending the 
event.

Teacher Suzanne Hodgins based 
health lessons on the NZTA’s 
Big Event curriculum resource. 
She initially asked the class to 
candidly discuss their personal 
awareness of staying safe when 
walking. Some admitted to 
crossing roads at unsafe places 
under peer pressure.

When examining the rugby 
tournament, groups identified 
risk to pedestrians and public 
transport passengers. They 
searched news reports for 
specific incidents and gathered 
evidence about possible causes.

The class wrote reports to 
explain these transport issues, 
including suggestions for 
improvement. To add 

authenticity, Suzanne asked 
them to write the report as if it 
were for the NZTA itself.

‘They can zero in on an aspect … 
of road safety and look at the 
causes and look at the knock-on 
effects. They put together their 
own understanding and show 
that in the report, and they have 
to consider who their audience is.’

Suzanne says her students 
assessed some of their work, 
and she asked them to explain 
their assessment as a way to 
check what they had learned 
about how agencies manage 
public safety. 

‘They cannot only articulate 
their self-assessment but justify 
it,’ says Suzanne. ‘That’s what 
you want to see. You want to 
see these outcomes where the 
children are discussing what 
they have achieved and are able 
to confidently self-assess their 
work.’

‘They could give clear 
examples of the risks they 
take out on the road. It 
hooked them in at the initial 
stages.’
SUZANNE HODGINS 
TEACHER AT NORTHCROSS INTERMEDIATE
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School ethos and organisation
Student learning about safe road and rail systems is influenced by  
a positive road safety ethos and organisation in their school.  
This is obvious when road safety becomes a part of  
‘what we do around here’.

Road safety in a school's ethos and organisation  
is demonstrated by:
•	 a school road safety education policy and  

procedures maintained through consultation
•	 enthusiasm for road patrol duty
•	 professional development opportunities for teachers
•	 road safety curriculum materials and resources used within  

day-to-day learning
•	 parents and caregivers who are considerate of safe school travel
•	 planning for EOTC activities to minimise risks around roads and rail
•	 road safety messages, preferably student-developed, in school  

newsletters
•	 school community members willingly reporting instances of dangerous road use.

Working with community partners
Schools may find that a safe road and rail environment can be 
developed through forming partnerships within the community. 
This may involve working with councils and with police officers. 
Teachers can use these relationships to enhance learning. 

School community partnerships may be evident by:
•	 road safety learning that includes home–school partnerships
•	 parents and caregivers adhering to safety guidelines, such as 

minimising congestion at the school gate, or vehicle and driver 
requirements for EOTC activities

•	 police officers and school travel planners regularly visiting the 
school

•	 the school community responding positively to reported 
instances of dangerous or potentially dangerous road use

•	 student learning directly influencing the transport environment 
– this may result in considerate road sharing, safer crossing 
points, road calming for safer vehicle speeds, alternative cycle 
and pedestrian routes and changes to the school’s road safety 
education policy.

Students at Khandallah School who investigated safer walking routes came 
up with a viable proposal to upgrade a pedestrian subway. A partnership with 
Wellington City Council turned their ideas into reality. Council staff were 
impressed by the students’ problem-solving skills.
‘It was fantastic watching the students come up with this great solution that 
we could work with to improve the walking links for this school,’ said Emma 
Hope of Wellington City Council.
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‘We’ve got the expertise, the 
knowledge around current 
practice and legislation, and 
through that we can help 
teachers create relevant 
age-related learning 
experiences for students.’
SENIOR CONSTABLE KEVIN MARSHALL

Boosting safety skills
Police support learning experiences
Senior Constable Kevin Marshall helps teachers in Napier create 
tailored lessons in pedestrian, cycle and passenger safety.

Teacher Margaret Grant at Onekawa Primary School works with 
Kevin to teach cycle skills to year 5 students. She says his positive 
relationship with students reinforces their learning. 

‘It’s great to have him come in and have that police presence. 
There’s a good response, with the children seeing him in a positive 
light.’

Margaret says most children know cycling basics, but the programme builds their knowledge and skills 
for safe cycling on the streets. Kevin’s help ranges from supplying equipment to helping the children 
reflect on what they learn.

Knowing more about each school’s unique setting and student needs means Kevin can find the right 
approach. He’ll work with principals on a school profile through which particular road safety concerns 
are identified.

What’s more, a stronger relationship can develop if a member of staff takes specific responsibility for 
road safety education.

‘Our delivery should reflect the requirements of that school community and it can also be linked to our 
intel and what Police perceive to be a need in that area,’ says Kevin.

Kevin suggests parents ask their children to model safe practices so the whole family learns together.

‘When you get to a road crossing, let your children lead you across using the practices they learn at 
school. It’s a shared learning experience if they make the time to let that happen.’

‘We saw that students could really make a 
difference because it was from their 
perspective, not adults.’
SENIOR CONSTABLE ANNA DUNCAN

Students in the lead
Police support student problem-solving
Senior Constable Anna Duncan knows that if a 
school road safety project is ever going to get off 
the ground it needs to be student-led.

The Taranaki officer’s first glimpse of this 
successful formula came with a 2007 interagency 
project she was involved in called Kids Involved in 
Driving Down Speed (KIDDS).

Children from six New Plymouth primary schools 
collected speed data on passing vehicles, along with 
road and weather conditions outside their school. 
They analysed the data, identified key issues and 
worked together to develop potential solutions.

A number of road safety initiatives resulted and 
the project won a Road Safety Innovation Award 
in 2008. Anna says student involvement also 
meant parents learned more about safety issues 
on their roads.

‘To get the information back to families – that’s 
the best way of doing it. If the students are 
interested in what’s happening, you’re 90 percent 
of the way to getting it working. If they’ve got no 
buy-in, it’s really not going to go anywhere.’

Anna’s strong working relationship with these 
schools has helped pave the way for further 
projects, including police road safety resources, 

cycle safety programmes and the development of 
school travel plans and maps.

The maps include safe walking routes to school, 
places to park and walk, locations of zebra and 
kea crossings, and scenic pathways to explore. 
There is information on etiquette for pedestrians 
and cyclists sharing pathways and how children 
can earn a ‘Hero 200’ badge by walking to school.
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You can find all 
of our resources 
online, with most 
available as 
downloads.

Whole school approach 
Resources on how to apply a 
whole school approach to safe 
travel, including school policies, 
school community partnerships, 
school ethos and organisation, 
and school curriculum.

education.nzta.govt.nz/resources

Audience  
All schools

Type of resource 
•	 Online information
•	 Editable, downloadable 

documents

NZTA primary curriculum resources
Over 45 units of work that are linked to the five key competencies and 
eight learning areas of the New Zealand Curriculum.

The design of all NZTA curriculum resources means teachers can create 
lesson plans of varied duration and complexity. Resources are related to 
pedestrian safety, passenger safety, cycle safety, rail safety. Each has 
clear learning intentions and many suggested learning experiences.

Example 1 Rail Safety, Mathematics and Statistics: students describe 
trains using the language of measurement, and develop messages 
about rail safety based on a train’s speed, mass and stopping distance. 

Example 2 Pedestrian Safety, English: students learn instructional/
procedural writing through explaining safe choices on footpaths. They 
may research safe practices around school and create picture books, 
videos or other media.

Additional curriculum resources include the Feet First and Big Event 
series. In the latter, teachers plan lessons on organising safe travel and 
related aspects of transport around a big event. 

education.nzta.govt.nz/resources

Audience  
Teachers of years 1–8

Type of resource 
•	 Online information
•	 Editable, downloadable 

documents

Full list of resources
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Guidelines for assessing 
road safety education
Provides schools with useful 
questions to interrogate the 
efficacy of road safety education 
initiatives, interventions and 
programmes being offered to 
their school and community.

Also provides a series of 
frequently asked questions to 
help examine the effectiveness 
of the road safety education 
initiatives, interventions and 
programmes.
education.nzta.govt.nz/guidelines

Audience  
Teachers

Type of resource 
•	 Online information

Hike it, bike it, scoot it, 
skate it
This whānau and caregivers’ 
guide describes what to teach 
children about staying safe on 
roads and near railways. Handy 
reference tool. Also in Samoan, 
Tongan, Māori and 
Cook Islands Māori.
education.nzta.govt.nz/resources/
school-community-partnerships

Audience
Parents, caregivers and whānau 
of young people aged 0-12.

Type of resource
Brochure (download)

Road, rail and cycle 
safety posters
Posters that cover road, rail  
or cycle safety. They contain  
key safety messages for 
students to remember.

education.nzta.govt.nz

Audience  
Teachers of years 1–8

Type of resource  
Posters (download)

 

Going by car
Help your child to:
•	 Wait until the car has stopped before getting in.
•	 Get in and out of the car from the footpath side only.
•	 Sit in the back seat whenever possible.
•	 Wear a safety belt or sit in a fastened child restraint  

for the whole trip.
•	 Understand not to distract the driver. They need  

to concentrate.
•	 Keep their hands and legs inside the car.
•	 Check with the driver before opening the windows  

for any reason.
•	 Wait until the car has stopped before taking off  

the safety belt.
•	 Look out for pedestrians and cyclists when  

opening the door.
•	 Use the door handle to close the door gently  

but firmly.

visit education.nzta.govt.nz

Hike it, bike it,  
scoot it, skate it

A whānau and caregivers’ guide

Taking the bus
Help your child to:
•	 Stand well back from the road when waiting for the bus.
•	 Wait for the bus to stop before getting on or off.
•	 Walk on in single file, letting smaller children go first.
•	 Listen to what the driver or bus monitor says.
•	 Carry their bag in front of them so it doesn’t get caught  

in the door.
•	 Stay seated and put their bag under the seat or on their 

knees where no one will trip on it.
•	 Get off the bus through the front door, and stand well 

clear as the bus turns or reverses and until the bus goes.
•	 Wait until the bus has gone before they cross the road  

so they can see clearly up and down the road. Always use 
the kerb drill to cross.

What else can I do to help my  child be safer around buses? 
•	 When picking up or dropping off children at the  bus stop, wait on the same side of the road as  the bus stop.
•	 Talk to children about why it’s important to be quiet on the bus, and to listen to the driver and bus monitor.
•	 Dress your child in bright clothing so they can  be easily seen.
•	 Teach your child the safest route to the bus stop. You can walk with them or drive there so they don’t have to cross roads alone.•	 Have a Plan B in case you are running late.•	 Slow down to 20km/h when driving past a stationary school bus.

What else can I do to help my  

child be safer in or around cars?

•	 Park safely – away from yellow lines, 

pedestrian crossings, intersections  

and driveways.

•	 Park on the same side of the road as  

your destination.

•	 Walk to school with your children, meet  

them after school and walk them to your car.

•	 Never call to a child from across the road.

•	 Make sure child restraints are standards-

approved and fitted properly. Children who 

have outgrown child restraints but weigh  

less than 26kg should use a booster seat.

•	 Before driving, check your child is 

comfortable. Make sure their restraint  

or safety belt is secure. Check doors are  

shut properly.

For more information
For general enquiries, or more information about road  
and rail safety for children, please email  
info@nzta.govt.nz or visit education.nzta.govt.nz.

Safety around trains
Explain to children the danger of trains, 
railway tracks and the areas around  
the tracks. 
Help your child to understand that: 

•	 Trains are surprisingly quiet – you may not hear  
them coming.

•	 Trains are heavy – they take a long time to stop.
•	 Trains are fast – the average speed of a moving train  

is 80km/h.
•	 Trains have right of way – it’s a child’s responsibility  

to stay out of the way of the train.

Help your child to:

•	 Only cross railway tracks at proper crossings.
•	 Stop, look and listen for trains.
•	 Use the signs, lights and bells to cross safely.
•	 Do not walk along the railway tracks or corridor.
•	 Look both ways – if there are two tracks there could  

be two trains.

What else can I do to  
help my child be safer  
around trains? 
•	 Always obey the signs, lights and 

bells when driving near railway 
crossings.

•	 Stand at least 1.5m back from the 
platform edge to avoid the backdraft 
of passing trains.

Starting out safely
Road safety tips for parents and 
caregivers of children under five.

Audience
Parents, caregivers and whānau 
of young people aged 0–5

Type of resource
Brochure (download)

Feet First website
Feet First Walk to School is  
a project that encourages 
students, whānau and caregivers 
to make the journey to school 
safely on foot at least once a 
week, every week.
www.feetfirst.govt.nz

Audience  
Teachers of years 1–8

Type of resource 
•	 Website
•	 Curriculum resources
•	 Posters
•	 Leaflets and more
•	 Online information
•	 Editable, downloadable 

documents

Pedestrian travel
A range of point-of-view  
videos to explore safe 
pedestrian choices.

education.nzta.govt.nz

Audience  
Teachers of years 1–8

Type of resource  
Online videos
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Student-made resources
Award-winning videos and 
slideshows produced by 
New Zealand primary students. 
These feature safety tips 
presented in fun, engaging ways 
for use in the classroom.
education.nzta.govt.nz/resources/
school-ethos-and-organisation

Audience  
Teachers of years 1-8

Type of resource  
Online videos

If	  you’re	  gonna	  sleep,	  

Don’t	  do	  it	  in	  the	  driver’s	  seat.	  

Safe school travel plan 
coordinator’s guide
Through a safe school travel 
plan, the school community 
works together to improve 
safety for all its members. 
education.nzta.govt.nz/resources/
school-community-partnerships

Audience  
Teachers of years 1–13

Type of resource  
Brochure (download)

visit education.nzta.govt.nz

Walking school bus 
coordinator’s guide
Guide for parents, caregivers 
and teachers on practical ways 
to set up a walking school bus.
education.nzta.govt.nz/resources/
school-community-partnerships

Audience  
Teachers of years 1–8

Type of resource 
•	 Brochure (download)
•	 Forms for creating a walking 

school bus (download)

visit education.nzta.govt.nz

Walking school bus 
resources
Everything needed to set up a 
walking school bus, including 
rosters, letters and route plans.
education.nzta.govt.nz/resources/
school-community-partnerships

Audience 
Teachers of years 1-8

Parents, caregivers and whānau 
of young people

Type of resource 
Editable, downloadable 
documents

Rail safety
Physical resources about  
trains, the rail corridor and  
key messages for rail safety.
education.nzta.govt.nz/stories/
national/rail-safety-in-the-classroom

Audience  
Teachers of years 1–8

School traffic safety 
team manual
A school traffic safety team 
provides an invaluable service 
for school children crossing 
roads near the school and  
taking the school bus.
education.nzta.govt.nz/resources/
school-ethos-and-organisation

Audience  
Teachers of years 1–8
Type of resource  
Brochure (download)
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Making safe choices 
when travelling to and 
from school by bus
Helps children and young  
people make safe choices  
when travelling to and  
from school by bus.
education.nzta.govt.nz/resources.
school-ethos-and-organisation

Audience  
Parents, caregivers and whānau 
of young people in years 1–8

Type of resource  
Brochure (download)

Bike Wise
Website with lots of  
resources for schools, 
parents and young cyclists.
www.bikewise.co.nz

Audience 
Teachers of years 8–13

Parents, caregivers and whānau 
of young people aged 12+

Young people aged 12+

Type of resource 
Website

Cycle code
A user-friendly guide to  
New Zealand’s traffic law  
and safe cycling practices. 
www.nzta.govt.nz/resources/
roadcode

Audience  
Young people aged 12+

Type of resource  
eBook (download)

Road code 
A user-friendly guide to  
New Zealand’s traffic law  
and safe driving practices.
www.nzta.govt.nz/resources/
roadcode

Audience  
Parents, caregivers and whānau
Type of resource  
Website (or book available  
for purchase)

Pre-service and new 
teachers’ introduction to 
road safety
A quick presentation that links 
road safety to the curriculum 
and has live links to resources.
education.nzta.govt.nz/resources/
school-ethos-and-organisation

Audience  
Teachers, faculties of education

Type of resource  
PowerPoint and SlideShare

Social media
Keep up to date with the latest 
road safety education resources, 
research and events.

Twitter: Follow @NZTAeducation

Pinterest: Visit pinterest.com/nzta/
road-safety-education
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Every child deserves to be able to travel safely in New Zealand. These road safety resources support safer journeys for children.

visit education.nzta.govt.nz


